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Professional Development
Detailed directions for the methodology and approaches adopted by IEBEU
A brief comment on Audio-lingual, Situational Language Teaching and the classic Communicative Language Teaching

In a typical audio-lingual lesson, the following procedures would be observed:

1. Students first hear a model dialog (either read by the teacher or on tape) containing key structures that are the focus of the lesson. They repeat each line of the dialog, individually and in chorus. The teacher pays attention to pronunciation, intonation, and fluency. Correction of mistakes of pronunciation or grammar is direct and immediate. The dialog is memorized gradually, line by line. A line may be broken down into several phrases if necessary. The dialog is read aloud in chorus, one half saying one speaker’s part and the other half responding. The students do not consult their book throughout this phase.

2. the dialog is adapted to the students’ interest or situation, through changing certain key words or phrases. This is acted out by the students.

3. Certain key structures from the dialog are selected and used as the basis for pattern drills of different kinds. These are first practiced in chorus and then individually. Some grammatical explanation may be offered at this point, but this is kept to an absolute minimum.

4. The students may refer to their textbook, and follow-up reading writing, or vocabulary activities based on the dialog may be introduced.

5. Follow-up activities may take place in the language laboratory, where further dialog and drill work is carried out.
(Richards and Rodgers 2001, 64-65)

In a typical lesson according to the Situational Approach, a three-phase sequence, known as the P-P-P cycle, was often employed: Presentation, Practice, Production.

Presentation: the new grammar structure is presented, often by means of a conversation or short text. The teacher explains the new structure and checks students’ comprehension of it.
Practice: Students practice using the new structure in a controlled context, through drills or substitution exercises.
Production: Students practice using the new structure in different contexts often using their own content or information, in order to develop fluency with the new pattern. 
The P-P-P lesson structure has been widely used in language teaching materials and continues in modified form to be used today. Many speaking or grammar-based lessons in contemporary materials for example, begin with an introductory phase in which new teaching points are presented and illustrated in some way and where the focus is on comprehension and recognition. Examples of the new teaching point are given in different contexts. This is often followed by a second phase where the students practice using the new teaching point in a controlled context using content often provided by the teacher. The third phase is a free practice period during which students try out the teaching point in a free context and in which real or simulated communication is the focus.

Classic communicative language teaching (1970s to 1990s)

In the 1970s, a reaction to traditional language teaching approaches began and soon spread around the world as older methods such as Audiolingualism and Situational Language Teaching fell out of fashion. The centrality of grammar in language teaching and learning was questioned, since it was argued that language ability involved much more than grammatical competence. While grammatical competence was needed to produce grammatically correct sentences, attention shifted to the knowledge and skills needed to use grammar and other aspects of language appropriately for different communicative purposes such as making requests, giving advice, making suggestions, describing wishes and needs and so on. What was needed in order to use language communicatively was communicative competence. This was a broader concept than that of grammatical competence, and as we saw in chapter one, included knowing what to say and how to say it appropriately based on the situation, the participants and their roles and intentions. Traditional grammatical and vocabulary syllabuses and teaching methods did not include information of this kind. It was assumed that this kind of knowledge would be picked up informally. 

The notion of communicative competence was developed within the discipline of linguistics (or more accurately, the sub-discipline of sociolinguistics) and appealed to many within the language teaching profession, who argued that communicative competence, and not simply grammatical competence, should be the goal of language teaching. The next question to be solved was, what would a syllabus look like that reflected the notion of communicative competence and what implications would it have for language teaching methodology? The result was Communicative Language Teaching. CLT created a great deal of enthusiasm and excitement when it first appeared as a new approach to language teaching in the 1970s and 1980s, and language teachers and teaching institutions all around the world soon began to rethink their teaching, syllabuses and classroom materials. In planning language began to rethink their teaching, syllabuses and classroom materials. In planning language courses within a communicative approach, grammar was no longer the starting point. New approaches to language teaching were needed.
Rather than simply specifying the grammar and vocabulary learners needed to master, it was argued that a syllabus should identify the following aspects of language use in order to be able to develop the learner’s communicative

competence:
1. as detailed a consideration as possible of the purposes for which the learner wishes to acquire the target language. For example, using English for business purposes, in the hotel industry, or for travel.
2. some idea of the setting in which they will want to use the target language. For example in an office, on an airplane, or in a store.
3. the socially defined role the learners will assume in the target language, as well as the role of their interlocutors. For example as a traveler, as a salesperson talking to clients, or as a student in a school setting.
4. the communicative events in which the learners will participate: everyday situations, vocational or professional situations, academic situations, and so on. For example: making telephone calls, engaging in casual conversation, or taking part in a meeting.
5. the language functions involved in those events, or what the learner will be able to do with or through the language. For example: making introductions, giving explanations, or describing plans.
6. the notions or concepts involved, or what the learner will need to be able to talk

about. For example: leisure, finance, history, religion.
7. the skills involved in the “knitting together” of discourse: discourse and rhetorical skills. For example: story telling, giving an effective business presentation.
8. the variety or varieties of the target language that will be needed, such as American, Australian, or British English, and the levels in the spoken and written language which the learners will need to reach:
9. the grammatical content that will be needed
10. the lexical content or vocabulary that will be needed 

(van Ek and Alexander 1980)

Mechanical, meaningful, and communicative practice
A useful distinction that some advocates of CLT proposed was the distinction between three different kinds of practice – mechanical, meaningful, and communicative.
Mechanical practice refers to a controlled practice activity which students can successfully carry out without necessarily understanding the language they are using. Examples of this kind of activity would be repetition drills and substitution drills designed to practice use of particular grammatical or other items.
Meaningful practice refers to an activity where language control is still provided but where students are required to make meaningful choices when carrying out practice.
For example, in order to practice the use of prepositions to describe locations of places, students might be given a street map with various buildings identified in different locations. They are also given a list of prepositions such as across from, on the corner of, near, on, next to. They then have to answer questions such as “Where is the book shop? Where is the café?”, etc. The practice is now meaningful because they have to respond according to the location of places on the map.
Communicative practice refers to activities where practice in using language within a real communicative context is the focus, where real information is exchanged, and where the language used is not totally predictable. For

example students might have to draw a map of their neighborhood and answer questions about the location of different places in their neighborhood, such as the nearest bus stop, the nearest café, etc.
Activity types in CLT

Many other activity types have been used in CLT, among which are the following: task-completion activities: puzzles, games, map-reading and other kinds of classroom tasks in which the focus was on using one’s language resources to complete a task.
information gathering activities: student conducted surveys, interviews and searches in which students were required to use their linguistic resources to collect information.
opinion-sharing activities: activities where students compare values, opinions, beliefs, such as a ranking task in which students list six qualities in order of importance which they might consider in choosing a date or

spouse.
information-transfer activities: these require learners to take information that is presented in one form, and represent it in a different form. For example they may read instructions on how to get from A to B, and then draw a map showing the sequence, or they may read information about a subject and then represent it as a graph.
reasoning gap-activities: these involve deriving some new information from given information through the process of inference, practical reasoning etc. For example, working out a teacher’s timetable on the basis of given

class timetables.
role-plays: activities in which students are assigned roles and improvise a scene or exchange based on given information  or clues.
Notes on the steps defined by the Pedagogic Department. (July 2008)
1 – Review ( around 5 minutes)

     Briefly review  of the previous class
This step at the beginning of a new class enables the teacher to check and reinforce the teaching points of the previous class moving on to new material. A few questions related to the material of the previous class or transferred to the student’s own experience would usually be suitable.

2. Warm up 

These are the three activities used to introduce a new lesson. (around 5 minutes)
Introducing the new vocabulary:  introduce the new vocabulary by exploring the lesson topic. The illustration in the Student Book usually enables the teacher to establish the boarder compilation of words and phrases. Get the students’ feedback. Oral practice in the shape of drills enables the student to internalize words and structures. Constant practice leads to fluent production. The student must have control of the language before he/she can hope to communicate effectively.  Make use of both choral practice and individual practice.
Presenting the video (City Living or Global Viewpoints ) – The aim of these activity is to get the students’  interested in the topic of the unit. The students are not supposed to understand a big amount of context by watching the video for the first time. The teacher must prepare a set of questions or oral activities to explore the vocabulary and expressions presented in the previous activity as well as making use of students’ background when questioning about the plots, characters or their attitudes. No subtitle is presented in this step.

Note: Present City Living before when beginning Lesson A

          Present Global Viewpoints before beginning Lesson B
The second Video Presentation
Present the Video Clips once more when closing each Unit. This time explore their content more deeply.

For further activities see handouts attached.
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